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Pre-reading Phase – What to look for
Setting Purposes for Reading

Look for the teacher giving explicit guidance on why the students are reading this text and what information students are to gain from their reading.  The teacher may set these purposes or he/she may guide students to set their own purposes.  Also look for evidence of the teacher giving directions on how students will apply the text information after reading.  Finally, ask the teacher to which reading standard and benchmarks this lesson is most nearly aligned.

Concept and Vocabulary Development

Look for how the teacher is developing the students’ understanding of the key concepts of the text.  Look to see how the teacher relates these key concepts or big ideas to the students’ own prior knowledge and experiences.  Vocabulary words which express the key concepts should also be carefully developed.  Look for how the teacher’s preparation of key concepts and vocabulary assists students in understanding the big ideas of the text.

Strategy Modeling

Look for the explicit modeling of comprehension strategies.  For example, does the teacher show students how to predict and confirm or how to summarize (delete and condense redundant information).  Remember, explaining what predicting and summarizing are is not demonstrating and modeling.  What you’re looking for is the teacher’s demonstration of the comprehension or decoding strategies the students are about to use.
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During Reading Phase – What to look for
During this phase, look for the continued interaction between the teacher and students.  Instruction continues throughout the during-reading phase.  It is not simply a time when the students read while the teacher waits for them to finish their assigned reading.  Look for the following three instructional processes:  


First, does the teacher continue to model and demonstrate the comprehension or decoding strategies introduced in the pre-reading phase?  


Secondly, do you see instances of the students applying these comprehension or decoding strategies?


Finally, do you see the teacher monitoring student comprehension during their reading assignment?  


The most obvious evidence of monitoring is teacher questioning but hopefully you’ll see other monitoring strategies such as journal writing, a partner pair and share, or a quick sketch or cartoon to express a key understanding.  In short, the during reading phase is a continuation of setting purposes, developing concepts and vocabulary, and modeling strategies set during the pre-reading phase.

Post Reading Phase – What to look for

What you’ll want to look for in this phase is the student’s application of the understandings and strategies stressed in the pre-reading and during reading phases.  While you may see the teacher also testing the students’ understanding of what they’ve just read, what you also want to see is the 

students applying and using the information they’ve gained.  Look for instances of literature discussions, writing activities, drama and role playing, and art activities which demonstrate key concepts and understandings.  In these culminating activities, you’re looking for how the purposes for reading, the key concepts and understandings, and the reading strategies come together and are applied.
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Reading  Instructional Practices
What to ask

Artfully vague and open-ended:  “Let’s talk about the effectiveness of the lesson.  What did you observe?”

Follow-up Question:  “So why do you think that was effective (or less than effective)?”






What to listen for

Teachers at a higher level of pedagogical awareness will be able to explain effectiveness in terms of underlying learning principles and theory; teachers at a more basic level will describe effectiveness in terms of student enjoyment, the materials used, and the effectiveness of the activity itself rather than the underlying supporting learning principles.
Higher level awareness – Teacher example:  “I think the students were really able to draw on their own  previous experiences and current knowledge of seasonal changes which motivated them to read the selection to confirm what they already know as well as add new information to their current understanding of the topic.  I wanted to design the lesson so that we’re building on what students currently know and will need to know before we introduce new information.”
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Overview Checklist
What to Look For

Use the scoring rubric below to indicate your evaluation of each of the three phases of the reading lesson.

Pre-reading Phase

___Setting purposes for reading

___Developing critical concepts and vocabulary

___Modeling and demonstrating strategies
During Reading Phase

___Modeling and demonstrating continued

___Students applying strategies

___Monitoring comprehension

Post Reading Phase

___Applying and using understandings and strategies

Rubric
        3                                                        2                                         1
Multiple instances


1 or 2 instances


single instance
Recurring instances


not recurring


not recurring


Higher order comprehension 
more literal than inferential
literal only
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